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SCHOLASTICISM, THE DILEMMA FOR A'RADICAL 
REFORMATION OF OUR EDUCATIONAL THOUGHT 
AND PRACTICE.
1. INTRODUCTION
Those who have  acqua in ted  th em se lv es  w ith  the w ork  of 
P rof J  A L T aljaa rd  w ill undoubtedly  ag ree  as reg a rd s  the 
fo llow ing two issues. F irs t of all, T a ljaa rd , th eo re tica lly  
and p rac tica lly , rev ea ls  a spec ia l in te re s t in  education in 
genera l as w ell as in  the  fu rtherance  of C h ris tian  educa­
tio n a l though t and p ra c tic e 1). On the o th e r hand, T aljaa rd  
h as  se t h im se lf the aim  in h is  p h ilo so p h ica l w ork of 
a tta in in g  a radical b ib lica l ap p roach  and a radical b ib li­
cal ph ilosophy . T his im p lie s  not on ly  a p rofound ‘No’ to 
H um anism , but a lso  an  effort to g e t ‘refo rm ed’ p h ilo ­
sophy  d isen tang led  from  the sh ack les  of S cho lastic ism  
w hich  s till p e rs is ts  as an  active  pow er th a t m u st never be 
underestim ated . T his leads him , n a tu ra lly , m ore than  
once, to a confron ta tion  w ith  au th o rs  of reform ed p h ilo ­
sophy  and theology, who, aw are  of it o r not, did not 
succeed in freeing  th em selves from  old S cho lastic  in flu ­
en ces2). To figh t S cho lastic ism , in ou r ‘refo rm ed’ C h ris ­
tian  society , dem ands m ora l courage  a s  w ell as a firm  
belief in one’s ca lling . It a lso  inc ludes the r isk  of 
becom ing a lienated  by those  who, u su a lly  o r n a tu ra lly , 
(should) stand  very  close to you. This, how ever, is  sad 
w hen view ed in te rm s of the  confession  w hich T aljaa rd  
nev er gets tired  to accen tuate , nam ely , th a t life  is  to be a 
re lig io u s w orsh ip  o f our Lord, the C rea to r and R edeem er 
in  Jesu s  C hrist.
A g a in s t th is  background  I w ish  to offer a few th o u g h ts  on 
S cho lastic ism  and the d ilem m a it causes, esp ec ia lly  in 
o u r society, w ith  resp ec t to a rad ica l re fo rm ation  of our 
educa tiona l though t and practice. This reflection  
becom es the m ore u rg en t w hen one considers  the unique 
fact th a t South A frica  is  req u ired  b y  law  to m a in ta in  a 
sy stem  w ith  a C hristian  ch arac te r, and th a t ou r teacher 
tra in in g  h a s  to p rov ide for th is  need').
2. HUMAN LIFE IS RELIGION1)
Man is  a re lig io u s  being; therefore, hum an  life in its 
en tire ty  is  re lig ion! This acknow ledgem ent, w hich  to my 
m ind is a  basic  S c rip tu ra l view , hap p en s to be the only
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true  s ta rtin g -p o in t for a radical refo rm ation  of life and of 
society. W hat do we understand  by the concept ‘re lig io n ’?
We can only  be v ery  brief on th is question. In the f irs t 
place, God has revealed  H im self as the C reator of heaven 
and earth  w hich, therefore, stand  in  a defin ite re la tio n ­
sh ip  to Him, ie th a t of dependence. But God has  m an i­
fested th is  re la tio n sh ip  by H is Covenant. In  its  m ost com ­
prehensive  sense, th is  C ovenant is seen as God’s com ing 
to us and our respond ing  to God. F urtherm ore , God has 
created  m an in re la tion  to the re s t of m ank ind  as w ell as to 
the sub-hum an creation. O ur respond ing  to God, th e re ­
fore, im plies  our respond ing  to the re s t of the earth ly  
creation , and vice versa . Both of these re la tio n sh ip s  are 
determ ined  by the Law of Love tow ards God ou r Lord, and 
tow ards ou r fellow-m an.
This m eans th a t we are never  free from  respond ing  to 
God. We are inescapab ly  m an in response  to God: in our 
w orship , in  ou r conversations, in ou r daily  routine, in our 
theore tica l an a ly sis , as w ell as in ou r in ten tio n a l educa­
tion and learn ing . N ow here and a t no tim e are  we free 
from  ex istin g  as p erso n s before God. M an is m an coram  
Deo, ie ex istin g  before the countenance of God, both as 
educator as w ell as educand. The whole p rocess of educa­
tion as well as our educational reflection is fundam en­
ta lly  re lig ious. Even when m a n ’s h e a r t is  tu rned  aw ay 
from  the Lord as a resu lt of sin, he s til rem ains  m an in  re s ­
ponse to God.
G od’s com ing to m an in H is C ovenant is an appea l to 
m an 's  heart as the very  root of h is tem poral existence. 
From  the hum an h ea rt sp rin g  a ll the issu es  of life; a ll our 
hum an  ac tiv ities  are ac tiv ities  of the h ea rt as the cen tra l 
root of ou r personality . Belief and unbelief, love and 
hatred, law ful and unlaw ful deeds, social and unsocia l 
behaviour, cu ltu re  and m al-culture , log ical and illog ica l 
argum ents; they are all hum an  ac tiv itie s  of the h e a r t and, 
therefore, relig ious  in character.
The in te res tin g  fact is tha t a ll these h ea rt ac tiv ities  of 
m an, w hich are  unm istakab ly  of m odal qualifica tion , 
have a t the sam e tim e an educational o r a m al-educa- 
tional value: N urture, therefore, can never be reduced to 
one m odal ac tiv ity  only, but shou'ci be view ed as the p ro ­
cess ol tlie opening  up of the totnl lly of hum an p e rso n a l­
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ity  by these  v ery  m odally  qualified  ac tiv itie s  of m an. Of 
course, these  ac tiv itie s  can  be of an  in ten tio n a l o r con­
scious ch arac te r, or not. N u rtu re  resides in all the m odal 
ac tiv itie s  of m an of w hich  the h eart, th a t is, the pre-m odal 
concen tra tion -po in t, is  a lso  the re lig io u s  root. Thus, n u r­
tu re  is  re lig ious  in  ch arac ter.
When the hum an  h ea rt h as  been regenera ted  by the H oly 
S p irit, and therefo re  liberated  by C h ris t from  sin , then  it 
shou ld  be a m a tte r  of consequence th a t m an shou ld  serve  
the Lord in  every  respect, th a t is, in  h is  en tire  life. T his is  
an  ex p ress io n  of the in tegra l u n ity  of the hum an  being. 
A lthough  th is  in te g ra l serv ice  is  so often c ripp led  by sin, 
the hum an  p e rso n a lity , in the  lig h t of the S c rip tu ra l view , 
rem a in s  such  an in sep a ra b le  un ity . T hus it can  nev er be 
view ed as  a d icho tom istic  o r trich o to m is tic  com position  
of ‘body’ p lu s  ‘so u l‘ o r of ‘body’ p lu s  ‘so u l’ p lu s  ‘s p ir i t’. 
These are  v iew s w hich  ‘re fo rm ed’ educa tiona l th o u g h t 
h as  inherited  from  an cien t G reek -pagan  an th ropo logy  
via  S cho lastic ism . The Bible say s  th a t m an  is  created  by 
God as a “liv in g  so u l” , w hich  is  an  illu s tra tio n  of h is  in te ­
g ra l un ity  th a t ough t to be m an ifested  in  h is  en tire  life.
From  the above it m u st be c lea r  th a t a rad ica l b ib lica l con­
cep t of n u rtu re  can only  be bu ilt on a rad ica l concept of 
m an. The la tte r, in  its  tu rn , is  dependen t on a rad ic a l b ib li­
cal concept of relig ion  as the serv ice  of God w ith  m a n ’s 
w hole h ea rt and h is  en tire  m odal life in  a ll re la tio n sh ip s  
on earth .
3. RELIGION RESTRICTED TO THE SPHERE OF 
GRACE’
The tru th  th a t hum an  life in  its  e n tire ty  is  re lig io n  and 
th a t every  ac tiv ity  of the h u m an  being  is  a re lig io u s  re s ­
ponse to God, ou r Lord ), is  u su a lly  obscured  by S cho las­
tic ism  in  all its  versions.
S ch o lastic ism  has  re s tric ted  and lim ited  re lig ion  il le g iti­
m ately  to the so-called  sp h ere  of grace', ie m a n ’s faith- 
life. T his happened  as  a re su lt of an  h is to rica l d ilem m a of 
the C h ris tian  C hurch w hen it w as confronted  by pagan  
G reek ph ilo sophy  and lea rn in g . W ithout p en e tra tin g  to 
the p ag an  roo ts of th is  le a rn in g , C h ris tian s  w ere keen to 
accom m odate it to the tru th  of the b ib lica l revela tion .
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B ecause of th is  con tinuous effort, b ib lica l ‘fa ith ’ and 
p h ilo soph ica l ‘re a so n ’ w ere ev en tu a lly  reconciled  offi­
cia lly  by the Rom an C atholic C hurch6). R eason  becam e 
the gu id ing  lig h t in th  sphere  of ‘n a tu re ’, w hich  em braced 
the state, the fam ily , the school, the u n iv e rs ity  w ith 
science and ph ilosophy , etc. The C hurch and all the ac ti­
v ities  of the C hurch  are of a re lig ious  n a tu re  and, th e re ­
fore, belong to the sphere  of ‘g race ’. The Church had the 
m onopoly over the H oly S crip tu res, w hich  appea l to the 
faith-life  of m an.
What is  the re la tio n  between ‘re a so n ’ and ‘fa ith ’ or 
n a tu re ’ and ‘g ra c e ’ in  M edieval S cho lastic ism ?  The 
form er is view ed as  the autonom ous p ream ble  of the 
la tter. F a ith  h ap p en s  to be the fu lfilm en t o r com pletion  of 
w hat has  been achieved by n a tu ra l reason; fa ith  is  the 
su p e r-n a tu ra l g ift of g race  w hich  w as lo s t as a re su lt of 
sin, but w hich can  be res to red  by the C hurch w ith its  
sacram en ts.
It is obvious th a t R om an S ch o lastic ism  had to in troduce a 
non-b ib lical an th ropo logy  w hich  w as o rien ta ted  tow ards 
the G reek-pagan  concept of m an, in  o rder to rea lize  th is  
accom m odation and  reconc ilia tion  of P ag an ism  and 
C hris tian ity . But th is  very  u n h ap p y  cou rse  of the h is to ry  
of the C h ris tian  C hurch  h as  borne its  b itte r fru it for gene­
ra tio n s  of C h ris tian s  up till today. It is the o rig in  of the 
d ia lectical, Barthian, theo logy  w hich  long  ago a lso  
en tered  the facu lties  of theo logy  in  th is  coun try . For 
Barth, the re  is no  p o s itiv e  re la tio n sh ip  betw een the 
sp h eres  of na tu re  and of g race7). As a consequence, it is  
considered  rid icu lous  to endeavour a ‘C h ris tian ’ cu ltu re , 
a ‘C h ris tia n ’ school o r a ‘C h ris tian ’ science and p h ilo ­
sophy, etc, because the c ro ss  of C h ris t is  the s tum b ling  
block for the (na tu ra l) ‘w orld ’.
S ch o lastic ism  in its  m odem  garb , h as  also  m ade its 
ap p ea ran ce  in  ‘refo rm ed’ ph ilosophy , theo logy  and 
education, esp ec ia lly  by w ay of the  con tribu tion  m ade by 
the w ell-know n A K u y p e r  and h is  in troduction  of the con­
cepts “spec ia l g ra c e ” and “com m on grace". The basic 
d ifference betw een ‘reform ed’ N eo-S cholastic ism  and the 
B arth ian  line, w hich  ac tu a lly  s tem s from  L u th er  and 
O ccam H), is  th a t the f irs t indeed p ro c la im s a p o s itiv e  re la ­
tio n sh ip  betw een the  two sp h eres  of n a tu re  and grace. A l­
though  the spere  of “com m on g race” is  guided by reason
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w hose log ical capacity  has  not been affected by sin), the 
la tte r  is  unable to guide n a tu re  to its  h ig h est goal, 
nam ely , the re lig io u s  spere  of grace. The p ositive  re la ­
tio n sh ip  should  be realized  by con tinuously  b ind ing  the 
sphere  of n a tu re  to the sphere  of grace. As such, there 
ex is ts  only  an externa l bond  betw een the two spheres. 
A ccord ing  to an illu m in a tin g  exam ple of K uyper h im ­
self, the lam p of the C h ris tian  relig ion , w hich sh in es  only 
w ith in  the C hris tian  C hurch, should  sp read  its  lig h t 
th rough  the w indow s of the C hurch to en lig h ten  the ‘n a tu ­
r a l ’ w orld outside.
‘R eform ed’ S cho lastic ism  becam e the b arricade  for m any 
C h ris tian s  of P ro tes tan t o rig in  to a rriv e  a t a radical b ib li­
cal refo rm ation  of science and of p rac tica l life and n u r­
tu re . For th is  vers ion  of S cho lastic ism , n a tu ra l m an 
should  be bound to the C hurch and its  ac tiv itie s  in  order 
to be a rea l C hristian . To be in  the serv ice  of the Lord 
m eans to be a m in iste r, an e lder o r a deacon, a Sunday- 
school teach er or a m em ber of the C hurch m iss io n a ry  
society, etc. It does not im p ly  th a t the C h ris tian  h as  a 
m andate  to extend the K ingdom  of God in  ev e ry  spere  of 
life, a lso  the so-called ‘n a tu ra l’ life. Thus, re lig ion  is  re s­
tric ted  ille g itim a te ly  to the sph ere  of grace , nam ely , to 
the  serv ice  of God in  the  C hurch only. Of course, Bible 
in s tru c tio n  at hom e and a t school is  the q u a lifica tion  for a 
‘C h ris tian ’ fam ily  and a ‘C h ris tia n ’ school w ith in  the con­
tex t of ‘refo rm ed’ S cho lastic ism . The C hurch is  the 
suprem e guard ian  a g a in s t an y  possib le  dera ilm en t of the 
‘se c u la r’ w orld from  its  ind icated  ‘C h ris tia n ’ road. Such 
‘m o ra l’ dera ilm en t can  and does tu rn  up  in the hom e w hen 
the m a rita l bond is, for exam ple, th rea tened  by divorce; 
and in  the case of m o ra lly  u n d erm in in g  lite ra tu re , film s, 
friends, hab its , etc. E ven science can, in  som e respects, go 
a s tra y , ie in the case of te ach in g  the theory  of evolution. 
Thus, ‘n a tu re ’ h as  to be corrected  and adap ted  to the 
C hurch  doctrine, w hich  b inds the sphere  of reaso n  to the 
sp h ere  of faith , and  in  th is  w ay, p av es  the w ay for a 
‘C h ris tia n ’ society.
To open a door to the re lig io u s  com prom ise w hich, as  a 
m a tte r of course, re su lts  in  an  in n e r d ia lec tica l s tru g g le  
in  ph ilosophy , in  theology, in  the  theory  and p rac tice  of 
education , is  fa ta l fo r P ro te s ta n t C h ris tian ity . The C h ris ­
tia n  C hurch  is  a lread y  re a p in g  the b itte r fru it of th is  fa lse  
trea ty . Sooner o r la te r, the ‘ou tside  w orld ’ (natu re) w hich
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has experienced no radical b iblical reform ation  at all, 
w ill become fundam entally uninterested in being under 
the guardianship of the Church and the m inister. Then the 
‘outside word’ w ill gradually become emancipated from  
the Church, and with the aid of modern science and tech­
nology which proclaim  man’s suprem acy w ill pretend 
not to need the Church any more. We learn that in Europe 
m any Christian churches are little more than reminders 
of a bygone culture and stand shockingly empty and 
deserted on Sundays. Official statistics indicates the 
sam e tendency in the Protestant churches of the m ainline  
denom inations in North America; and South Africa is  no 
exception.
N eo-Scholasticism  has m anifested itself as a relig ious  
obstacle for a radical reformation of the Christian  
Church, the society as a whole and its educational task in 
South Africa and elsewhere. The answer to the w aning  
vita lity  and influence of Christianity should not be to 
launch an evangelization cam paign by the Church for the 
Church, thus rem aining firmly within the dialectical reli­
gious scope of Scholasticism , but to declare life in its 
entirety to be the Kingdom of God, and to make a positive  
contribution by show ing people both in and outside the 
Church what it m eans to recognize and realize a Chris­
tian mandate in all speres of human life. This w ill mean 
an a ll-inclusive cam paign of reformation and evan­
gelization of the ‘natural world’ to live up to the healing  
ordinances of God which actually express H is redemp­
tive Will for every domain of life.
Naturally th is m ust lead to a radical revision  of som e 
trends of ‘Reformed’ theology and the Church-m inistry  
as well. However difficult such self-criticism  for the 
latter m ay be, it rem ains the only w ay out of an inherited, 
but illegitim ate and fatal relig iou s  dilem m a at the very  
root of the problem of secularization.
4. SCHOLASTICISM AND THE SCIENCE OF EDUCA­
TION
The Scholastic tendency of Protestant Christianity has 
deeply affected the scientific scene in South Africa, esp e­
cia lly  the science of education. Because science has 
become one of the m ost powerful forces of m odem  
society9), the view  of the man of science has a remarkable
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im pact on ordinary life and on nurture. If this science — 
in its  foundations — is of a radical hum anistic  nature, 
then one could expect that the process towards the radical 
secularization of a Christian society sim ply rem ains a 
matter of time. If, on the other hand, the scientist who 
cla im s to be a Christian opens the door to a sphere where 
the autonom y  of reason is  proclaim ed as w ell as the neu­
tra lity  of science, then Hum anism  has found an unexpec­
ted a lly  in Christianity. Christian m en of science in this 
way, then, become a co-operating force towards the esca­
lation of secularization in a Christian society.
Scholasticism  has m anifested itse lf in  the science of 
education at South African un iversities in a two-fold 
way. Firstly, by declaring the autonomy of reason and the 
neutrality of science, ie the science of education an indis­
putable fact. The starting-point of th is approach, to my 
mind, is  man’s suprem acy and autonomy. E ven the 
acceptance of a Christian sca le  o f va lues for life and 
education, which happens to  be a m a tter  o f ‘faith', 
rem ains  man's autonom ous choice. Secondly, there are 
the pioneers of ‘reformed’ Scholasticism  who do not view  
the truth of Christian faith as an optional scale of values, 
but as the Truth, In spite of this, however, a ‘secular’ 
world as acknowledged w ithin the boundaries of which  
m an’s autonomy is  never totally  denied, but only  
becom es relative. Consequently, the field of science does 
not need a radical reformation but m erely a kind of adap­
tation of the hum anistic and even pagan heritage to 
Christian faith. This, of course, happens w ith the best in ­
tentions in respect of C hristianity as such.
The first pedagogic approach mentioned above philo­
sophically  divides life into a ‘practica l 'and a ‘th eoretica l’ 
sphere. Within the first sphere man ex ists  and liv es  as a 
free and autonomous ‘m oral’ being, w hile freedom and 
autonomy allow  him  to choose the one or the other ‘faith’ 
as a specific  scale of values. If Christian  faith has been 
chosen to guide man in h is practical life and education, 
then the Scholastic pattern of nature and grace has 
returned again. However, this never m eans that the 
autonomous freedom of man to choose another scale of 
values has now been surrendered. In the theoretical 
sphere, on the other hand, the autonomy of scien tific  
reason is  honoured. These two spheres and their correlate 
w ays of knowing by ‘faith’ and by ‘reason’ m ust conse­
2 6 2
quently  be respected. They cannot be taken  as two m odal 
functions of m an’s heart, w hich is a lw ays  com m itted to 
God o r an aposta te  god by fa ith  — in  v iew  of w hich  the 
scien tific  m ethod and re su lt are fina lly  determ ined by 
relig ion . That would be n o th ing  less than  an  im p erm iss i­
ble m etabasis  e is a lios genos  (change from  one th in g  — 
relig ion  — into som eth ing  else  — science). I t ac tua lly  
boils down to a non-scien tific  in terference of ‘fa ith ’ in the 
realm  of scien tific  ‘rea so n ’, w hich is, w ith  resp ec t to the 
pre-accepted cosm ological, an th ropo log ica l and gnoseo­
log ical d iv ision , log ica lly  rid icu lous.
It is  not d ifficult to recognize behind th is  approach  the 
shadow  of H um anism , especia lly  th a t of Im m anuel Kant. 
Through the phenom enology of E dm und  H usserl w hich 
postu la tes  the autonom y of scien tific  reason, it h as  m ade 
its  en try  into the South  A frican  facu lties of education  v ia  
students of the w ell-know n N etherlands p rofessor, Dr 
M JL a n g eve ld . W ithin the field of phenom enological 
pedagogics in ou r coun try  it is  possib le  to d is tin g u ish  
between a neo-idealistic  approach  (of Prof C K Oberhol- 
zer) and an ex is ten tia lis tic  approach  (of Prof C F G  G un­
ter), and th e ir  respective  follow ers. F rom  the pheno­
m enological w ing in  the educational science the p o ss i­
b ility  of a b ib lical science of education h as  been s tro n g ly  
opposed and even condem ned as no  science a t all. This, to 
th e ir  m inds, is  no th ing  less  than  the above m entioned 
m etabasis. The b iblical tru th  has only  ‘particular*, th a t is, 
lim ited, valid ity , w hile the phenom enological (scientific) 
tru th  h as  un iversa l valid ity .
A rea l d ilem m a occurred am ong phenom enolog ists  w hen 
we w ere told b y  law  in  1967 th a t South A frican  school 
education m ust have a C hris tian  character, and th a t the 
tra in in g  of our teachers  should  serve th is  end. The Law 
fu rther dem ands th a t a ll tra in in g  of teachers  a t the te a ­
ch ers’ tra in in g  colleges should  even tually  be tran sfe rred  
from  these  to the v a rio u s  facu lties  of education a t o u r u n i­
v e rs it ie s10). This change in the s itu a tio n  h as  forced n eu ­
tra l pedagogues to add a so-called ‘p o st-sc ien tific ’ know ­
ledge of C hris tian  faith  w ith  respect to n u rtu re  to the 
basic  know ledge gained by phenom enological reason . As 
the qualifica tion , p o st-sc ien tific ’ a lready  ind icates, th is  
know ledge can never qualify  as sc ien tific  know ledge. 
Such a concession  w ill refu te the basic  dogm a of the two 
spheres  and the two cognitive approaches.
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The re lig io u s  d ia lec tics  of n a tu re  and  grace , therefore, 
h as  no t on ly  becom e a m ost w elcom e escape from  a real 
d ilem m a, but h as  secured  itse lf as  the  firm  b as is  of ou r 
pedag o g ica l tra in in g  of te ach e rs  fo r C h ris tian  schools. 
W hat m akes the  m a tte r  even w orse in  the above case, is  
th a t the scho las tic  d ilem m a is  ev en tu a lly  rooted in  
H u m a n ism  itself, nam ely , in  the su p rem acy  and au to­
nom y of m an  in  both the  ‘p ra c tic a l’ and the  ‘th eo re tica l’ 
sp e res  of life.
The second pedagogic app ro ach  h as  its  s ta rtin g -p o in t in 
the  m odem  m odification  of M edieval S cho lastic ism , 
w hich  we described  as  ‘refo rm ed’ S cholastic ism . 
A lthough  these  pedagogues m u s t be cred ited  w ith  a se­
r io u s  in ten tio n  to  fu rth e r  the cau se  of C hristian  pedago­
g ics they, up  to  now, h ave  no t succeeded in  ren d erin g  fer­
tile  p e rsp ec tiv es  for a rad ic a l b ib lica l science and  p ra c ­
tice of education.
D r J  W aterink, P ro fesso r of P edagogy  a t the Free U niver­
s ity  of A m sterdam  u n til the  ea rly  s ix ties , h as  exerc ised  
s ig n if ican t influence on C h ris tian  educa tiona l though t 
and  p rac tice  in  South  A frica. But he nev er succeeded to 
rid  h im se lf  of the  sch o las tic  p a tte rn  of n a tu re  and g race  in 
h is  sc ien tific  th in k in g . T h is happened  in  sp ite  of the fact 
th a t W aterink  declared  the Bible to be of n o rm ativ e  value  
for science, esp ec ia lly  the  science of education. H is  am bi­
guous u se  of the  te rm  ‘re lig io n ’ bears  w itn ess  to  W ater- 
in k ’s adherence to S cho lastic ism . A lthough  a t the end of 
h is  c a re e r he em p h a tica lly  c laim ed  th a t m an  is  a  re li­
g ious b e in g 11), he n e ith e r elaborated  on th is  w ith  resp ect 
to h is  an th ropo logy  and  h is  concept, of n u rtu re , n o r did he 
rectify  an y  of h is  p rev io u s  v iew s of education . N otw ith ­
s tan d in g  the  hopefu l new  ra y  of ligh t, W aterink’s a n th ro ­
pology, therefore, rem ained  to be firm ly  rooted in  the 
sch o las tic  trad ition .
W aterink  based  h is  concep t of n u rtu re  upon  a  d ichotom is- 
tic  and  c rea tia n is tic  v iew  of m an. The psycho-som atic  
body w hich  is, acco rd ing  to  him , of genetic  o rig in , h as  the 
T  o r ‘spirit* in carn a ted  a s  th e  im m o rta l soul. This 
h ap p en s  a t a  ce rta in  unknow n s tag e  before b ir th 12). The 
sp ir it  o r I h as  a two-fold ta sk  fo r w hich  it shou ld  be m ou l­
ded by education . F irs tly , i t  m u st ru le  o ver the psych ic  
life of the  ind iv id u al p e rso n a lity . Secondly, since  it fin ­
a lly  is  of re lig io u s  na tu re , n u rtu re  does a lso  im p ly  a  g u id ­
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ing  of the  ch ild  to su b m it h im se lf w illin g ly  to the w orld  of 
v a lu es  as determ ined  by the H oly S crip tu res. The m ould­
in g  of the  ch ild ’s fa ith -life  and re lig io u s  education  is  
obv iously  one and the sam e th in g  fo r W aterink. This 
scho lastic  v iew  of re lig ion , of course, excludes the p o ss i­
b ility  of g e ttin g  a tru e  perspective  on the cen tra l and in te ­
gral m ean ing  of re lig io n  for m an  and  for n u rtu re . F o r th is  
reason , W aterink ’s effort to develop a  C hristian  science of 
education w as no t v ery  p ro m isin g  from  the  s ta rt. This 
how ever, shou ld  n ev er be suffic ien t g round  no t to recog­
nize and  ap p rec ia te  the m an y  g enu inely  sc r ip tu ra l p e rs ­
pectives w hich  a re  so rich ly  sp read  a ll th ro u g h  W ater­
in k ’s pedagog ical w ork. To m y  m ind, h is  w ork  deserves 
m ore a tten tion  am ong  C h ris tian  pedagogues th a n  it h as  
received hereto.
O ur own, w ell-know n, P ro f J  C Coetzee, p ro fesso r a t the 
Potchefstroom  U n ivers ity  for C h ris tian  H ig h er E duca­
tion  till 1963, w hom  I w ould describe as the  n es to r of 
C h ris tian  pedagogics in South  A frica, a lso  did not 
en tire ly  escape  the  p re v a ilin g  trend  of ‘reform ed’ Scho­
la s tic ism  of the tw entieth  cen truy . Coetzee, like  W ater­
ink, declared  the H oly S c rip tu res  no rm ativ e  for the 
science and p rac tice  of education. But in  the  e laboration  
of h is  pedagog ica l th o u g h ts  he had  u n fo rtu n a te ly  been 
cap tu red  by the sch o las tic  p a tte rn  of h is  tim e. The sam e 
confusing  am b igu ity  about the concept ‘re lig io n ’, as  in  
the case of W aterink, led h im  as tray . B ecause of th is  he 
had  to borrow  from  non-C h ris tian  an thropology . A ccor­
d ing  to Coetzee, two au tonom ous p rin c ip les , ie th e  p r in ­
cip le  of th e  b io -physica l body and the  p rin c ip le  of the 
psycho -pneum atica l soul, un ite  in to  an  ‘independent 
u n ity ’ know n as  m a n 13). The child  h as  to be educated  in to  a 
num ber of ‘secu la r’ a im s and, finally , to th e  re lig io u s  aim . 
A t school, th is  h a s  to be achieved  by m eans of ‘secu la r’ 
and  ‘re lig io u s ’ subjects. F or Coetzee, the  C hurch  re s id es  
on a  h ig h e r level than  the school because i t  dea ls  w ith  
‘re lig io n ’ w hich is  the  ’‘h ig h e s t’ in  a  co m m u n ity 14).
It is  obvious th a t Coetzee iden tifies re lig io n  and  fa ith  and 
consequen tly  barred  the road  to a  tru e  p e rsp ec tiv e  on the  
rad ica l and in teg ra l ch a ra c te r  of re lig ion . F or him  the 
C hurch  h as  to gu ard  over the  sp ir itu a l w ell-being  of the 
ch ild  a t school, w hich  ac tu a lly  opposes the  bihMcal p r in ­
cip le  of sphere  so v ere ig n ity  and  the ex erc ise  of ou r 
C h ris tian  m andate  w hich  God im poses on e v e ry  office­
b eare r in  all sp h e res  of the life of a  society .
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My ap prec ia tion  for W aterink’s con tribu tion  to C hris tian  
pedagog ics a lso  ap p lies  to Coetzee. He has, su rely , in ­
sp ired  m any a  s tuden t to becom e a devoted C hris tian  te a ­
ch er o r educator. For th is  we are  v e ry  g ratefu l. But it 
should  not be overlooked th a t a relig iou s  dilem m a 
resid es  a t the root of h is pedagog ical thought. The scho­
la s tic  dogm a of ‘n a tu re ’ and  ‘g race ’, a lthough  in  a m odi­
fied sense, h as  p reven ted  h im  form  develop ing  a rad i­
ca lly  b ib lical view  of nu rtu re . In fact, it h as  provided 
m any  a  sch o la r w ith  an o p p o rtu n ity  to  go a s tra y  into 
ap p are n tly  m ore fa sc in a tin g  p a s tu re s  of hum anistic  edu­
ca tio n a l thought.
5. CONCLUSION
C h ris tian  education  belongs to ou r C h ris tian  m andate. 
We canno t escape from  th is  m andate  w ithou t se rio u s  con­
sequences for C hris tian ity . We have pointed out th a t the 
sch o las tic  tw o-realm  re lig io n  illeg itim a te ly  lim its  the 
scope of the C h ris tian  re lig io n  and consequen tly , of our 
C h ris tian  m andate. As C hris tian s , have we not paid  suffi­
c ien t hom age to th is  fa lse  dogm a, w hich  has , th roughou t 
sev era l cen tu ries, hollow ed out C h ris tian ity  as a whole, 
the  C hurch  included? Today, w ith  H u m an ism ’s rad ica l 
o n s lau g h t th rough  the m a rx is t New Left, o n  the E s ta ­
b lishm en t and on C h ris tian ity , the w alls  of the C hris tian  
fo rtre ss  are c rum bling  aw ay. T h is p ro cess  can  be qu ick ­
ened because of the  in n e r re lig io u s  sp lit w ith in  the bosom  
of C h ris tian ity  itself.
The cu re  for th is  s ta te  of a ffa irs  can  n ev er be found only  in 
an  effort to b rin g  those  d isenchan ted  and  alienated  from  
C h ris tian ity  back to the C hurch. The on ly  cure lies  in the 
new  adven t of a b ib lical reveil. T his im p lie s  th a t we m ust 
b reak  w ith  th e  tw o-realm  re lig io n  because it  is  false, 
unbiblical and therefore, d an g ero u s and fa ta l for C h ris ­
tian ity . We m u st get a new  p ersp ec tiv e  on the  radical and 
in tegral ch ara c te r of the b ib lica l concept of relig ion , 
w hich should  determ ine our C h ris tian  m andate. This 
should  be the com bined effort of all p rov inces  of life, the 
u n iv e rs ity  and the science of pedagog ics included. We 
m u st serve ou r Lord, Jesu s  C hrist, w ith  ou r entire life, 
because He is  the only  Foundation  of ou r C h ris tian  life. 
No p a r t of life should  be bu ilt upon  the autonom y of man. 
T his am oun ts  to a house  w hich  is  d ivided ag a in s t itse lf 
and  w hich, therefore, is  destined  to ru in .
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S hall we as C h ris tian s  depend on m a n ’s theo re tica l and 
p re-theo re tica l logical ab ility  to b rin g  about such  a  re li­
g ious change as h as  been suggested  above? I th in k  not. 
Such an approach  d is reg a rd s  the re lig io u s n a tu re  of the 
issu e  a t s take  and ac tu a lly  bu ilds on the dogm a of the se lf­
su ffic ie n cy  o f m an. T his is  a re lig io u s  e rro r  w hich  has  no 
perspec tives for C h ris tian ity . Shall we indulge in  des­
p a ir?  C erta in ly  not. S im ply  because we believe th a t all 
our ac tiv ities , inc lud ing  ou r log ical ac tiv ity , are  u lti­
m ately  re lig ious, the  only  b ib lical re lig io n  is  to be in  the 
serv ice of our Lord w ith  ou r en tire  life. A lso  in  the field of 
education and science we can  on ly  be obedient co­
w orkers  of God, p ro c la im in g  H is K ingdom  to be all-en ­
com passing . We sh a ll never doubt H is pow er to change 
the h ea rts  of people; for even the k in g ’s h ea rt is  in  the 
hand  of the Lord as the r iv e rs  of w ater: He tu rn e th  it 
w ithersoever He w ill.15)
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NOTES
1. See the bibliography of J A L Taljaard at the end of th is book.
2. Here, I especially  have in mind a new m anuscript of Prof Taljaard 
which w ill be published soon. The anticipated title of the book is  
P olished Lenses.
3. Cf Article IB, Subarticle (1) (b) of Law No. 39 of 1967, known as 
“Law on National Educational Policy”.
4. Cf the brochure of P G Schrotenboer, M otives of Christian H igher  
Education, 1965. By the sam e author, The N ature of Religion, 1964.
5. This, of course, applies for every human being, whether he is  a 
Christian, a hum anist or a heathen.
6. I refer to the papal declaration that the philosophy of Thomas 
Aquino is  the official philosophy of the Roman Catholic Church 
in the Encyclic Letter A e te m i patri, of 4th August, 1879.
7. Cf J A Heyns, D ie teo log iese an tropologie van K arl Barth vanuit 
w ysgering-an tropologiese orientering, 1964, p 239 et seq.
8. Cf H Dooyeweerd, V em ieu w in g  en B ezinning om het reform ato- 
risch grondm otief, 2nd ed, 1963 p 136 et seq. See also S U Zuidema, 
“Common Grace and Christian Action in Abraham Kuyper” 
Com munication and Confrontation, 1972, pp 52-105.
9. Cf H van R iessen, De M aatschappij der toekom st, 4th ed, 1957, 
Chapter V.
10. At this stage, only the training of high school teachers has been 
transferred to the universities.
11. Cf J Waterink, “De m ens als religieus wezen en de hedendaagse 
psychologie”, in K eur uit de verspre ide geschriften  van Prof d r j  
Waterink, 1961, p 47.
12. J Waterink, De paedagogiek a Is wetenschap. Vol I, p 433.
13. J C Coetzee, In leiding tot die algem ene teoretiese opvoedkunde, 
4th ed, p 90.
14. J C Coetzee, op cit, p 286.
15. P roverbs  21 verse 1.
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